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HUMANISTIC APPROACHES IN ELT

R. SU(lha

Abstract

A birth of new and radical approaches to learning a language came to light oL the | 9705:- These ap[?roaChes are offen
seen under the title of Humanistic Approaches due to their meth(?d of concentration, touching on the.mnate ability gng
capacity of the learners. Humanism psychologists consider learning should have some ple'asures,_unhke all other ¢[pg.
rooms, the atmosphere of the classroom should promote the teachers and the students to think tl?e mterpers?nal emotion
and relation, self-concept and self-respect, continuance of learning and so on. Thus the humanist pedagogical methogs

promote the teachers to understand themselves rather than the content of textbook.

Introduction
We can teach a lot of things, but if the teacher can't relate by talking to a group of friendly students, he wil] never e

a competent teacher.
- William Glasser, American psychiatrist,

The world we live in today is gradually becoming one bi g community. Very steady and rapid changes thrust the wor|
and its people to the long ladder of globalization. The people are forced to climb on and reach the ladder's topmost, never
ending step. As time rolls, the English language has been accepted globally (in all British colonised countries) as a univer-
sal language. This powerful language let the people unaware when it has been indulged in every individual's life internally
and externally. So it is essential to learn English language to survive. It is the need of the hour that people to communicate
through the foreign language.

Second language learning is not an easy task, be it to the younger or elder. It's very hectic and tedious, when one
wants to become a knower of a particular second language in a limited period of time. Learning a language is all time

language classroom, the approaches that may help to meet the social needs today. Whether we like it or not, the methods
chosen are a social response to the changing world.

Taking the Relationship between Teachers and Students and Teaching Style into consideration this presentation is to
discuss what is known today as Humanistic Approach to English Language Teaching. Humanjstic Ap r°ach")s basic principle
is in shifting the focus in education from teaching to learning, so that the teacher is no longer the fr") I poi ¢ i Lo
someone who facilitates the process of education. ocalpoint in class but

A birth of new and radical approaches to learning a language came to lightin the 1
seen under the title of Humanistic Approaches due to their method of concentration, touching on the jnnat bili d
capacity of the learners. Humanism psychologists consider learning should have some Pleasures, unljke aa”e ?hl lt); i
rooms, the atmosphere of the classroom should promote the teachers and the students to think the’i nterperso y 1 e -
and relation, self-concept and self-respect, continuance of learning and so on, Thus the humanist ped;p N
promote the teachers to understand themselves rather than the content of textbook. gogical methods

970s. These approaches are often

Humanistic educators have a broad understanding of the knowledge that students acquire as they gro, and highl
value student's affective and social development as well as their intellectual development. The goal of human}stic eég y
tion is to contribute to the development of energetic, positive, self- respecting, caring human beings who can facel:;?;
competitive world.
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sonthete the knower of the secong | ally shift the focus to the learner as the latter
tior omes More mature as . ond language. An educator's primary res grows
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1 )
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Humanistic appro T TP tionbut rather as somethin
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arner €8S

thele loping more respect for him and others

teacher, deve . :
Humanistic teaching approaches include the Sllent Way, Community Lan
inthe 1970's. They are based on general theories of education rather than
glos l, scarded as "Humanistic or Alternative or Designer Approaches", Th
USm“'\-crltoc;;ed from outside language teaching and were almost all develo
- C11‘::si0n.chording to these theories, the receiver in education is first a
saliSf;‘ his basic needs physically and psychologically,
heartedly.

Mostly the following practices are done in these ap
music are used as aids. The classroom usually has comfo
close their eyes and do some relaxation exercises like b
Leamers are given new identities to play roles and take up
uses mime and actions to briefly sketch out the new id
distributed. The dialogue is in two columns - one column
translation in the mother tongue of the learner. There
certain vocabulary items and grammatical structures in
dialogue. Some translation work too is done. Learners
will be done: games, creative language work, etc. Act
reduces threat and so barriers to learning can be overc
humanistic methodologies which can be performed a

guage Learning and Suggestopaedia which
on existing langua

ped by people outside the lan
human being,
he will surely fail to concentrate

guage-teaching
thena learner. Ifa person cannot

on his language learning whole-

proaches' classrooms. Wall posters, Colour charts with images,
rtable chairs, in which learners can relax. Learners are asked to
reathing exercises to break the ice in an indifferent classroom.
the given tasks. Some introductory work is done by ateacher who
entities of the learners. Next, a dialogue, based on functions, is
having the dialogue in the target language and the other having the
are also some comments in the mother tongue about the use of
the dialogue. Questions are asked in the target language about the
do peer work using the same technique. After this, other activities
ive participation helps in the learning of new material. Role play
ome. The above mentioned activities are some of the practices of
mong the learners of language skills in the classroom atmosphere.

One of the humanistic approaches is the Silent Way that was devised by Caleb Gattegno (1972),a mathematician. In
the 1960s, he proposed this method, which was based on the tenet that teaching must be subordinate to learning. In the|
silent way, the teacher is almost silent, and the learners do all the talking. This method follows the 'known to unknown
principle. Due to the teacher's silence, the method encourages peer interaction and group co-operation among the learners

z_md so the leamers do not feel threatened. Learning is facilitated by accompanying physical objects and by problem solving
tvolving the course material to be learned.

The physical objects like Fidel charts help to concentrate and create memorable images, which enablli:s ;“_‘d;:; t;o]
recall. So thege visual devices are more appropriate to discovery learning. Students are enc?umged touseallt etlr e
POWErs 1o make connections between sounds and meanings in the target language. By looking at the choser: m[a = Shihe
teacher passes the descriptions of the objects or the actions performed. The students give importance to thefe§ utr;; class-
teacher ang the mime; to start a switch from the voice of the teacher using the s.econd or the target la'nglib;t}[t\he moth;'r
1%0m. With the support of perception and action to the intellectual guess which devel(?ped in one ; :::hnuua“e oy
‘ongue the Students can work to obtain a similarity. Therefore the Silent Way is a pedagogical apprlo alc ne;s DTh:m ethod
LBand gy ning designed to enable students to become independent, autonomous and responsible learners.

ag is is to help students to
oenisto develop their own conceptual models of all the aspects of the language and this is p
me CXPCrimemal learners,

is typically used in this method to
. Study ajgs; PR : ing colour and lengthiis typicall)
Mrodyee Waids ke Cuisenaire rods are of small rods with varying

sists of blocks of difterent colours
O hart consists of bloc
aulary a i ful wall charts. The Fidel ¢ I
5 colourful we ' (oore ' YN )
(\)/nablac ackgrou?’\d gasgl "Lz}x, zll(lo?g v;l'llll]r represents a different sound in the target lfu}guage z:wy S
; o oY ,S" .
i it intunas and vl ds. The teachers speak only when it is necessa S
- il l i e donbs Lonons ﬁna”)’ i vates or creates rather thanre
Clarifyj
SWhat ;

S . arner inno ; e :
18 the doubts. Learning is facilitated once if the(:ea.r;\;m‘t s i order o stimulte it [eamaiSlinio
1Sto be learned. Th i ly a single word of

. The teacher issues only
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Clice tpg
sounds of a word, vocabulary etc. | - " h |
The main objective of a teacher using the silent way is to optn;(mze t z:\t/iaoynz betw;?s(;uandge their t;
rience. Students are encouraged to use all their mental powers to ma. e cor;n A nt Zz.md i
target language. Hence the students express their thoughts and feelings abou eated in the
th:mselves or the teacher.

me for eXpe

anings i, the
classmorn by

According to Gattegno, functional vocabulary is most imp-ortant to understand thfess.;lnrlt of lal-]guage' So
cates this melhoa with the choice of crucial vocabulary and vers.atlle wor.ds. The- scopedo A i le]:nt ZVay is to help st
select the appropriate phrases and know how to apply them, with good'lnt.onatlon and rhyt ‘m Y no use o_f the
native language. Study Patterns contain vocabulary; guides for pronunmatl.on ar.e use t'o assist the .teac}Ter 1N guiding the
students'. And the method categorized under the humanistic approaches, with this technique the teacher is Supposed to be
practically silent and to avoid the tendency to explain everything to the studer}ts so, the name of the method is sifen; way,
Thus. the students' learning becomes autonomous and co-operative as well as intellectual.

he advg.
udents
learneps

In the same way Community Language Learning also states language learning should be learner-centred, and the

content, materials and learning activities should lead with the learner's emotional attitude toward that language, its culture
and their classmates.

The founder figure of CLL was Charles Curran, an American professor of clinical psychology, and developed mainly
by La Forge. his student whose work in Counselling Learning was applied to language learning. Community Language
Learning (CLL) takes place in groups, either small or large, and these groups form the community. CLL seeks to encourage

teachers to see their students as whole persons, where their feelings, intellect, interpersonal relationships, protective
reactions, and desire to learn are addressed and balanced.

Curran saw students as a community of learners and noted the importance of social interactions in a classroom.

More focus was placed on the importance of relationship building, the desire to learn, physical reactions, and student's
feelings.

CLL is the first method to combine the field of language learning with the dynamics and principles of counseling.
Students are to be considered as "learner-clients" and the teacher as a "teacher-counsellor". The teacher performs like
‘counsellor’ rather than a image of authority and a judge of right and wrong. Students are permitted to use their mother
tongue, and are provided with translations from the teacher which they later attempt to apply. Grammar and vocabulary are
taught inductively. Students are encouraged to express their feel about the learning process, to which the teacher expresses

empathy and understanding. CLL was primarily designed for monolingual conversation classes where the teacher-counsel-
lor would be able to speak the learners' mother tongue.

: . But the native instructors of the language are not considered
teachers, rather are trained in counselling skills adapted to their roles as language counsellors.

In this.counselling-leaming approach teachers sit outside a circle of learners and help them to talk about their
personal and linguistic problems. The students decide the 'cu

‘I rriculum’ according to their needs of second language learning
and teacher act as facilitator.

The language-counselling relationship begins with the client's linguistic confusion and conflict. The aim of th¢
language counsellor's skill is first 10 understand the client'

s threatened inadequate state and to aid him genteelly. Then
'slowly th'e teacher-counsellor makes him enable to take steps to fulfil his language inadequacy independently. The teacher
c(})]unssls the students. He does not offer advice, but rather shows them that he is really listening to them and understands
what t e|y are saying, L.earnlng atthe beginning stages is facilitated if students attend to one task at a time. He encourage®
students' initiative and independence, but does not et stud

ents flounder in uncomfortable silences.
The tape recording and transcription elements pl

recorder and start the conversation and speak into it, A s

ay essential aids, Students form a circle. They operate the tape
the target language. Students repeat the chunks in target |

@ m it into
tudent speaks out in his mother tongue. Teacher translates it mte
anguage. Only target language productions are recorded. The tap
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¢ conversation is OVer. Learners listen and then commen
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work in small groups to complete the task and they present it

) tonit, T
, hen, the teacher or the counselor

opi
ls[i hes'are handed over to each learner i the
eirdoubts and €rrors and then the neyw

ili.cs. Students are alloweq

' preparing a conversation are g

e to the rest of the class,

et dually shifts from aspects of grammar and phonetics to actual sharin
The focusliaming initiative must be with the learners for effective learning. A va

oddesiTe T(::: Forexample, focusing on a particular grammar or pronunciation poi

in‘:;e C::jrdings or the transcripts.

anthe

This approach

to express
o Ivento the
{5 of ideas, beliefs, opinions, wants
riety of activities can be conducted
nt, or creating new sentences based

works well with lower levels students who are struggling in spoken English. It helps lower students’

ety and overcome threatening affective filter. It creates a warm, sympathetic and trusting relationship bet\i«:ene f::;
m“he'rand the leaners. Counsellor allows the learners to determine the type of conversation and trains students to be-
mcein dependent. Teacher has to be highly proficient in the target language and in the language of students to succeed in
::‘x:]imricate and difficult task.

Suggestopaedia is one among the humanistic approaches developed by Georgi Lozanov of Eulgaria, a Psychia-
wistand parapsychologiss in 1979. Lozanov has claimed that by using this method a teacher's students can learn a
linguage approximately three to five times as quickly as through conventional teaching methods. Suggestopedia has
been called a "pseudo-science” also. It strongly depends on the trust that students develop towards the method by
simply believing that it works.

The theory applied positive suggestion in teaching when it was developed in the 1970s. However, as the method
mproved, it has focused more on "desuggestive learning" and now is often called "desuggestopedia.” Suggestopediais a
collocation of the words suggestion and pedagogy. A common misconception is to link "suggestion” to "hypnosis". How-
ever, Lozanov intended it in the sense of offering or proposing, emphasising student choice.

The method considers the function of analytical, linear left hemisphere of the brain and that of intuitive, spatially
responsive right hemisphere in a relaxed way which results in accelerated and highly motivated learning. So this method
developed out of believes that human brain could process great quantities of material given the right conditions of learning
like relaxation. Suggestion can work well when the learners remove the prior automatic pattern and open the access to great
POie.ﬂtial of mental reserve. Without de-suggesting (removing) the pattern, it is hard for suggestion to function. So light
musicand dimmed light are the central props used in the class room. Soft music led to increase in alpha brain wave anda
decrmSe‘in blood pressure and pulse rate resulting in high intake of large quantities of materials given by the teacher. The
fre maip principles of Suggestopaedia are, joy and psycho relaxation, gaining access to the reserve powers of the. mind
10 he()nious collaboration of the conscious and the unconscious. The scope f’f the method is to supi)ilév ;:Lf:;g
it WEn e O.ftotal relaxation where understanding is purely accidental and subliminal. Posters, charts, n‘m- §eleare

¢ chairs are arranged in a semicircle with the learners facing the front of the room where charts an vn s 8
of eged, Some in oductory work is done by a teacher who uses mime and actions to briefly sketch out fhe oW l ?i‘;:l:;;b
e My ramatization i particularly valuable, playfully activating the e reduieb:'ai:t:l::ilikzatgon"
hayj an.d movement reinforce the linguistic material. It is desira e astate of "infa
"ga childliie o B ;
itude - o that they will be more open to learning.

ble that the students achiev

Fwitha few words in target language
' feelings, inmak-

ally o

Atfirgt
thy »teacher injt : : nonverb
!the nitiates all interaction and students respond only s placedn <infic

Y haye e | :
"8lher Cp ractised. Eventually, students initiate interaction. Great importance
Onfident and relaxed, in suggesting their psychological barriets

son communic
hich would tl

¢ than form. Teacher

jve use rathe
at ent.

VOC

Uy, -20Ulary j o )
Shatiye ]anglg 1Semphasized in some explicit grammar. Students focu reaten relaxed environm
Sare not ; 8¢ more at first than later when necessary. There are not

immegs; .
Mediately corrected, Teacher models correct forms late

ests, W
r during class.
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r aspects such as 'Teacher', 'Student’, 'Learning process' anq 1
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process has fou .
mon teaching and learning situation, one can find significany diﬁplng Situg,

Teaching and learning

tion". Though the above four aspects is a comi ch
well in different levels of teaching and learning activity. Hence, Fhe present research study focuses o ere ces
o teaching and learning English as a second language. e ASpecys osf

'Humanistic Approach’ with referencet

ive factors in second language teaching through a humanistic traditiq
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Conclusion

To conclude, first two methods suc
to reflect the philosophy of the humanistic approach in the fullest
consciously incorporates some of the tenets of the humanistic approach.

has The Silent Way and Community Language Learning are general|
measure. Then, the other method like SUg)é zgtnsidered
Opaegj,
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